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An Introduction
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'Pedagogy"

l.

a school, a college; a uaiversity. Alsofg. Now
hist. and rare2. Instruction, disciplìne, training; a system ofintroductory training; a
means of guidance. Oås.
3. The art, occupation, or practice of teaching. Also: tJre theory or principles of educatiou a method of teaching based on such a theory.

A place of instruction;
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came to this subject, years ago, as graduate students sitting in a ci¡cle
Tate at Texas Christian University, questioning composition
^
pedagogy-what
it is, how many ways there are to do it, and to what extent our
talking about it matches our doing it. Tate pushed us, as relativeþ new writing
teachers, to play'doubting and believing games" with each pedagogical theorywe
encountered (Elbow), encouraging us to consider our personal investments and
how those intersected with the theories. As we explored a variety of approaches,
each of us had moments of spark and moments of panic. For example, like Ann
George in this collection, each of us at one time or another discovered that critical
pedagogy is deeply important-but also deeply challenging to implement. Over
time, we made tentative allegiances and found focus and direction in approaches
that suited our understanding of writing and its role. Kurt leaned towa¡d teaching
argument and aligning with writing centers while Amy started with communityengagement and genres and Brooke gravitated toward community-engagement
and new media. As we reflect on Tate's course over fi-fteen years later (now ourselves
teachers of composition pedagogy), whatwe value most is the wayits combination
of mentorship, focused reading, and critical self-reflection helped us understa¡d
the complexity and wisdom of each pedagogical area. It heþed us become more
comfortable with the fact that there is no single correct n'ay to teach writing, nor
even one unified set of goals aìl writing teachers need to heþ students achieve.
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PEDAGOGY IS RESEARCH BASED
Theories shape our thought and give it direction. Our research tests those theories.
To differentiate the relative values oftJreories and practices, it is important to draw
on the data and tested knowledge of the field, and by tested knowledge we mean
a range ofthings, including the accumulation ofclassroom practice and teacher
research but also including more social-scientific approaches. In a 2008 article,
Chris Anson issued a clarion call explaining the deep importance of research to
good pedagogy:
My point is this: if we continue to rely on belief in our pedagogies and administrative decisions, whether theorized or not, whether argued from logic or aaecdote,
experience or conviction, we do no better to support a case for those decisions than

so-

("Contemporary Composition" 234)

what most detractors do to support cases against them. Instead, we need a mo¡e
robust plan for building on the strong base of existing research into our assumptions about how students best lea¡n to write. In the process, we may discover that
some of ou¡ own beliefs fail to stand the test of inquiry prompting further re-

into the foundations of success in student learning and development and
further modifications of our dominant pedagogies. (11-12)
sea¡ch

Anson pushes against our tendency as humanists to reþ on narratives ofexperience
and theoretical formulations, important knowledge to be sure, but incomplete if
we do not seek other kinds ofdata.
The cognitivists provided a¡ early model of this kind of data-driven resea¡ch
with their think-aloud protocols regarding wdters' processes (Flower and Hayes,
among others). Current researchers, such as the members of the Consortium for
the Study of Writing in College (2008-present), draw on large bodies of National
Survey of Student Engagement (NSSE) data to better understand how writing
instruction impacts students over the course of their undergraduate careers. Together with myriad classroom studies and theoretical analyses, we build signifìcant
pedagogical knowledge.

PEDAGOGY IS RHETORICAL
When teachers first attempt to teach two sections of the same course or to teach
the same course twice across semesters, they quickly discover that no two instances of a class are the same. The lesson on analyzing advertisements that seems

to activate a¡d enhance students'knowledge ofthe rhetorical appeals so well at
ll:00 a.m. falls like a rock at l:00 p.m., not because the lesson has changed but
because the situation has. Such shifu happen at all levels, from class period to class
period, instructor to instructor, room to room, institution to institution, region to
region. Like other communicative situations, teaching is rhetorical, meaning that
it inevitably depends on the particulars ofspecifìc audiences, purposes, occasions,
and constraints.
As expert communicators, teachers detect patterns and ways to draw on pre-

vious experience in particular situations, but teachers need a range of theories,
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Pedagogy as Critically Reflective Practice
Browsing composition scholarship, new teachers quickly find that reflection is
part of our culture; it's a component of writing and learning actMties' assessments,
and research and teaching narratives- Much of this work exhibits the characteristics of critically reJlective practice, as described by Stephen Brookfìeld:

In our own

:Í'"
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[R]eflection becomes critical when it has two distinctive purposes. The first is to
understand how considerations ofpower undergird, frame and distort so many
educational processes a¡d interactions. The second is to question assumPtions
and practices that seem to make our teaching lives easier but that actually end up
working against our own best long term interests . . . (8)

Community-engagement pedagogies tyPically emphasize the use of critically reflective writing to heþ students contextualize and personalize their lea¡ning exPeriences. This commitment to critical reflection extends to the instructor as wellFor over a decade, much of Brooke's teaching has centered on museum-based
service-learning projects involving the digital preservation of artifacts and oral
history. As Laura Julier, Kathleen Livingston, and Eli Goldblatt explain in their
chapter, sustainabilityis akeychallenge for community-engagedwritingpedagogies.
So in the early years Brooke drew upon the insights of community literacy pioneers such as Linda Flower to pursue a handfirl of long-term, mutually beneficial
relationships. As these partnerships deepened over time, some unexPected chalIenges emerged. For example, at one museum her pafners are so personallycommitted to the project that they sometimes sacrifìce too much of thei¡ own time,
streamlining work to accommodate the students in ways that protect students
from potentially frustrating but pedagogically valuable pitfalls. In a simi-lar vein,
the students-a¡d at times Brooke herself-are so deeply invested in the Paftnership and in the museurnis mission t}ìat extra scaffolding is needed (such as weekly
debriefìngs, orally and in writing) to help them maintain a critical perspective on
the museumt complex role(s) in the community and on thei¡ own complex roles
as they both narrate and critique the museum's stories (Hessler, "Identification").
Brooke a¡rd her students tap into the lore and scholarship of other communityengaged writers to get a sense ofhow their experiences connect to larger issues of
civic identity and discourse.

Pedagogy as a Heuristic to Create New \{riting Theory
|ust as writing pedagogy is informed and complemented by writing theories, discussions ofand experiments with pedagogy can influence our understanding of
how writing gets done, by whom, wh¡ with which tools, and so on. Thinking about
how writing is learned can shed light into corners ofour theories that are not sufficientþ erplanatory. For example, in the 1960s, as composition studies was emerging as a field of study in the United States, we came to acknowledge that writers
had processes that were more complicated than our previous, broadly labeled,
current-traditional pedagogies had made apparent. For about two decades, as they
used process approaches in the classroom, scholars sought something like an ideal
process that could be taught and would ensure success. Think-aloud protocols and
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'academic initiation," and "critical literacy''), then discuss exemplary Programs
and address fi,rture concerns for teaching basic writers in higher education. Paul
Kei Matsuda and lvlatthew J. Hammill's new chapter on Second Language Writing
Pedagogy adds a much needed discussion ofthe linguistic and cultural challenges
that second language w¡iters face, with particular attention to issues of mechanics
and source-based writing. The authors provide both strategies for differentiating
instruction and additional resources for learning more about how to suPPort
language development in the writing classroom.
Expressive Pedagogy and Literature and Composition Pedagogy are noteworthy because they are closely tied to ways marry of us originally came to the profession of composition-as passionate writers and readers-and yet both pedagogies
have, over time, been contested in our field, as the chapters in this collection indicate. Our professional scholarship distanced itselffrom expressivism and from the
teaching of literature in composition classrooms. That underlying tension was
manifested in Burnham's bibtiographic essay on expressivist pedagogy in the first
edition ofour book, where he both explains and defends that pedagogical heritagelndeed, literature pedagogy was deliberately omitted from the flrst edition because

too-common practice in the preceding decades was to teach composition classes
as literature classes, rather than using literature to teach comPosition; further,
there was little scholarly literature that really spoke to using literatufe in the w¡iting classroom. Even norv, this focus is less robust than we might expect given the
long relationship between literature and writing rooted in English departmentsBoth pedagogical approaches continued to be employed widely within comPosia

tion classrooms despite these debates.
Several chapters in the previous and cu¡rent edition sha¡e a vision for the
classroom as a site for social action and change: critical pedagogy, cultural studies

approaches, community-engagement, feminist, and even at times basic writing
pedagogies. The sociopolitical pedagogies tend to envision writing and language
use as always socially enmeshed; therefore, according to many of these thinkers,
teaching writing without helping students understand the implications of what the
writing does for and to people, how it does it, and how to craft language for social
purposes (wide-ranging, not just activist) is central to teaching writing. Laura
Micchiche suggests this hopeful, social-change-oriented outlook might be the primary factor uniting feminist pedagogies. Feminist approaches, not just 'women's
issues" themed approaches, involve questioning, challenging, and seeing the world
differently; a feminist teacher may find himself or herself exploring intersections
of power, norm, and privilege. Linked originally to social class oppression, critical
pedagogies value questioning and even a decentering ofauthority, and Ann George
suggests that the tools of critique so powerfrrl in a critical classroom may even be
turned on the teaching itself so it never becomes unquestioned or unquestioning.
Community-engagement approaches often seek change or awareness, tyPically
through direct, Iocal action. Laura Julier, Kathleen Livingston, and EIi Goldblatt
discuss ways university and community Partners are working together, as well as
issues that affect the sustainability ofthose partnerships, such as institutional and
individual porver relationships, material resources, the physical (and metaphorical)
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qualitative methods and even empirìcal research. The goals of our courses have
also influenced this unusual focus on pedagogy. While many fields convey their
subject matter first beþre asking students to generate new knowledge, composition classes rypically aim tbr young scholars to create new understandings for
themselves by practicing writing and critical thinking-not simply as a means for
them to do well in their majors (though that's certainly part of what happens) but
as complex modes of making sense of the world and communicating that sense to
others- Thus, though Writing Studies clearlyteaches abodyofknowledge, manyof
us agree that much learning about rvriting must come through experience, practice, and something that looks more like apprenticeship.
So, yes, rve value pedagogl' and give it a kind of attention one might expect
only from educational specialists, because we believe it must be learned at least in
part through practice and because we learn so much about writing from studþg
developing writers in action. lVe are not certain that pedagogy always makes us
better teachers- But it helps us become more self-aware teachers, able to situate our
practices and understand what else exists, and why. We share Berlin's commitment
to continuous improvement, because "Not doing so can have disastrous consequences, ranging from momentarily confusing students to sending them away
with faulty a¡d even harmful information' (234-235). Teaching is hard enough
with good role models and operating principles to inform practice. We hope the
chapters that follow will guide readers to rhetorically sensitive, philosophically
grounded, experientially (and experimentally) tested practices.

SUMMARY OF CHANGES TO THE SECOND EDITION

.

The new introduction to the collection defines the centralterm composition
in depth to provide a disciplinary frame for the rest of the chap-

pedagogy

ters and for readers new to the field of Composition Studies.

.
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Throughout the collection, contributing authors have given i¡rcreased attention to issues of diversity in the classroom and to the assessment of
teaching and learning.

. All of the original chapters retained in the collection

(Basic Writing
Critical Pedagogies, Collaborative Writing Community-engaged
Pedagogies, Cultural Studies and Composition, Expressive Pedagog¡
Feminist Pedagogies, Process Pedagogy and Its Legary, Writing Across the
Curriculum, and \r!'riting Center Pedagogy) have been revised and their
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bibliographies updated.
Three of those chapters (Feminist Pedagogies, Process Pedagogy and Its
Legacy, and Writing Center Pedagogy) have been completeþ rewritten by
new authors.
The original chapter on Technology and the Teaching of Writing has been
removed, and that subject has been distributed across all chapters, with
more in-depth coverage in the chapters on New Media Pedagogy arrd Fully
Online and Hybrid Writing Instruction.
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